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Abstract 

Citizenship education conjures a vital curriculum instrument for raising 
citizen, rather than ordinary individuals, who would constitute the basis 
for effective nation-building or for creating nation –states. The assets, 
qualities and capabilities of the citizen, therefore imply that he 
possesses immense creative abilities, potentialities and powers. As it is 
almost impossible to divorce the assets of the citizen in the sphere of 
nation-building without capitalizing on his creative powers, abilities 
and potentialities, there is an implication that the total spectrum of 
citizenship education is, therefore, submerged in immense integrative 
and inter-disciplinary commitments. This development suggests that the 
curriculum imperatives of citizenship education has to cope and 
embrace the complex methodological demands and dimensions which 
are required for effective classroom dispensation of its subject matter 
within the framework of Nigerian secondary education. Although the 
Nigeria national Policy on Education (NPE) has accepted social studies 
as a vital curriculum design for classroom dispensation of citizenship 
education in a bid at overcoming these methodological demands and 
dimensions, the teacher has an uphill task to encounter and overcome if 
he is to achieve instructional effectiveness. In particular, he has to 
master the epistemological and ontological imperatives involved in this 
development if he has to register a high level of success. This directive 
must necessarily derive not so much from his subject matter knowledge 
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and background but rather from his rational application of 
methodologies, principles and styles of pedagogy which can contribute  
significantly in bringing about innovations which are intrinsic in 
curriculum interdisciplining and curriculum integration. This line of 
thought represents a kind of panacea which could be employed for the 
purpose of exploring and capitalizing on the assets intrinsic in the 
creative capabilities and powers of the citizen in the arduous task of 
nation building within the framework of our secondary schools. 

 
 Banks and Cleggs (1977) hold that the ideals of citizenship education emerged 
about a century ago as a kind of panacea to solving problems confronting human-kind. It 
was upheld that an adoption or adaptation of the ideals intrinsic in this kind of education 
could go a long way towards ameliorating or solving the problems arising from man’s 
inhumanity to man. Thus Russel(1977) regretted that our world has become a mad place; 
he observed that ever since the First World War, the world ceased to be constructive 
because men will not apply their intelligence in creating international co-operation but 
persist in retaining the divisions of mankind into hostile groups.. He disclosed the 
prevalence of a general collective failure in many parts of the world, on the part of men, 
to use the intelligence they possess for the purpose of self preservation. He lamented that 
many factors which have been allowed to operate vulgarly in many societal framework 
are all dragging or rather tending society towards a situation of social disorder. Russel 
(1977, pp.21-22) recounted some of these problems thus: 
 
(a) Forces of religion, sex, education, nationalism, class feeling and competition 

which have been allowed to operate irrationally  in many parts of the world to the 
extent of producing in the young insanity, stupidity, readiness for homicide, 
economic injustice and ruthlessness; 

(b) Forces of intolerance, hatred, pain and misfortune which have engulfed and 
consumed many minds such that they have lost the power of balanced judgement 
which is needed for an emergence from the slough in which mankind is 
staggering; 

(c) A characterization of many societies by displays of disharmonies in their political 
and social frameworks; 

(d) A menace from problems of uncertainties which not only wedge many developing 
countries from each other but which also militate against socio-economic 
advancement; 

(e) Problems of imbalance, inequality and the like which handicap many developing 
countries their emancipation from their colonial and apartheid history into a life 
which is based on equal footing with others in the world of mankind; 

(f) There are barriers prevailing between groups and within the same political entity 
as a result of birth, occupation, language, race, and religion; there are also barriers 
between generations, between the townsmen and countrymen, and between the 
schooled and unschooled. 
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 In effect, citizenship education sprang up as an outcome of the deliberations of 
many worried minds about the foregoing predicaments. Thus Cobin (1983) 
describes citizenship education as a curriculum instrument which is largely 
tailored at bringing about the breaking of barriers amongst societies for the 
purpose of increasing the opportunities for individuals and groups so as to be 
enabled to benefit from social opportunities which mighty are available to them. 

 
The Ideals of Citizenship as a Means of Solving Problems Confronting 
Humankind. 
 Citizenship education represents one of a number of curriculum designs of 
looking at human life and of organizing our knowledge and experiences about the world 
in which we live (Gross, Messick, Chapin & Southerland, (1978). It has largely grown 
out of our attempts to understand and, perhaps, control man’s social environment and/or 
the world at large. Thus it has become possible, according to Gross et al (1978) to view 
citizenship education from a host of perspectives. It is considered as a study of many 
aspects of societal systems and sub-systems including the following: 
 
(a) Issues concerning the social system of human roles and roles behaviors ; 
(b) Matters that deal with the cultural systems of norms of human behavior and/or 

customs including the behavioural system of the mind in interaction with  the 
physical and social environment; 

(c) Problems and affairs that pertain to the political system of social control and 
power allocation as well as issues that deal with the economic system of 
production, distribution ad consumption of goods and services; 

(d) Problems and issues which impinge on the eco-system of the elements of space 
and earth which humans need (Gross et al, (1978). 
 

 Citizenship education may also be concerned with aspects of intellectual 
analysis of significant problems where human choices are required: choices that have 
influenced subsequent events; decisions about resources allocation; public policy 
decisions; vocational choices; and choices made in social situations. It has therefore, 
become possible to link citizenship education with many aspects of human behavior. 
Okam (1992) considers that it is this development that paved the way for associating and 
intrinsically linking citizenship education with the social science enterprise. This 
orientation and thinking pattern is based on the view that the social sciences are 
concerned with conducting investigations into the human society and then 
communicating their findings to the world of mankind. 
 
Some General Comments on the Place of Creativity as a Necessary Instrument for 
the Cognitive Growth of Learners Who Would Mature as Prospective and 
Productive Citizens in a Given School System. 

Russel (1977) was constrained to make a distinction between the good citizen 
and the good individual because of the demands usually made on the former by society. 
He disclosed that in practical daily life, the education which results from regarding a 
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child as a good individual is very different from that which results from regarding him 
as a future citizen. He contends that although the good individual is he who ministers to 
the good of the whole and the good of the whole is a pattern made up of the goods of 
individuals, his attitudes could degenerate into an exhibition of nonchalance in sensitive 
issues involving human kind. On the other hand, Russel (1977) “ maintains that the 
attitude of the citizen is such that he is always aware that his will is not the only one in 
the world, and that he is concerned in one way or another to bring harmony to the 
conflicting wills that exist in the community.” Thus, while the attitude of the individual 
as such is subsistent, according to Russel (1977), that of the citizen is essentially 
circumscribed by his neighbours. Thus, the citizen is first and foremost aware of his 
potentialities as an individual and this awareness governs much of the concessions, 
compromises and the ability to acquiesce what he initiates and adopts in the light of 
attempting to solve and resolve problems and/or issues which confront him on the one 
hand and the larger society on the other hand. The fundamental characteristic of the 
citizen, according to Russel(1977), is that he cooperates in intention if not in fact. He 
endorses that it is on this very characteristic of the citizen that his creative abilities and 
potentialities for addressing and solving societal problems are rooted. Thus Banks and 
Clegg (1977) endorse that an important criterion that can be used for designating 
effective citizens is their outstanding performance in situations which require them to 
exhibit potentialities and abilities in the art of cooperating and conforming to a variety of 
societal needs and demands. They advance that it is largely this need to conform and 
cooperate that has contributed to the superiority of good citizens when compared to the 
ordinary members of their groups in such respect as(a) Dependability in executing 
responsibilities;(b) Activity and social participation; and(c). In the sphere of socio-
economic status. 

 
A number of social scientists (Engle,1977;Franknel, 1977; 

Tanner&Tanner,1980; Okam,2002) generally endorse that the association of creative 
abilities and potentialities with good citizens largely derives from their comfortable 
attitudes to issues and problems that emanate from societal systems. Thus Engle (1977) 
confirms that good citizens exceeds the ordinary or average member of their group in 
such creative qualities and characteristics that are germane for effective leadership as (a) 
sociability;(b) initiative;(c).persistence;(d); knowing how to get things done; (e) 
perseverance; (f) self confidence;(g) alertness to and insight into situations;(h) 
cooperativeness;(i). popularity;(j) adaptability; and (k) verbal fecundity. 

 
Thus Lambert(2003) reflects that the creative abilities and potentialities of the 

effective citizen must bear some relevance or relationships to the characteristic activities 
and goals of the group or society in which he functions as a productive individual. Thus, 
creativity within the framework of citizenship must be conceived in terms of the 
interactions of variables which are in constant flux and changes. Lambert (2003) reflects 
that creativity, considered in the context of citizenship, is not a matter of passive status, 
or does it develop upon a person simply because he is the possessor of some 
combination of traits. Rather, the effective citizen acquires citizenship-status and the 
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creative potentialities and abilities that go with it through the interactions in the group or 
society in which he participates and demonstrates his capacity of assisting the group to 
complete its task or address and solve its problems. Lambert (2003) emerged with this 
conclusion concerning the relationship of personality traits to the creative potentialities 
and abilities that are intrinsic in it. He endorsed  that this conclusion is largely dependent 
on the following characteristics which correlate with citizenship and the creative-
behaviour abilities and potentialities intrinsic  in it namely: insight, initiative, 
cooperation, originality, ambition, persistence, emotional stability, perseverance, 
judgement, and popularity and communication skills. He disclosed that these qualities 
are shared by most effective citizens; he also endorses that these characteristics denote 
qualities of an interactional nature. According to him, these characteristics  are present 
in “citizenship situations”, rather than portraying characteristic that denote status or 
qualities of more individualistic nature. 

 
 Thus, the studies carried out by Fleckmore (2002), Newton(2002), Osler and 
Starkey (2003) concerning the relationship of personality and citizenship including 
citizenship behaviour and the creative abilities that are intrinsic in it, reveals that 
personality traits will not explain citizenship and/or exhibition of creative abilities and 
potentialities that go with effective citizenship. Their studies have clearly demonstrated 
that the assumption ”citizens are born not made” is largely false. They generally 
emerged with the view that the only inherited trait that has been identified as having 
some relationship to citizenship and/or manifestation of citizenship behaviour including 
the creative potentialities intrinsic in it, is intelligence. These scholars advanced that all 
other personality traits identified as being related to citizenship are acquired traits and as 
such, are subject to modification by education, training and experience. Lambert (2003) 
further endorses that most of the personality traits or characteristics that have been found 
to be associated with citizenship, including citizenship behaviour, should be classified as 
skills or competences rather than personality traits and that it should be possible within 
limits, to attain these competencies through an appropriate programme of learning 
experience. This line of thought-pattern and action calls for the need for emphasizing the 
importance of adopting strategies for effective training of educators in the appropriate 
disciplines to cater for the said needs (skills and competencies) amongst students in our 
secondary schools. 
 

Based on the foregoing discussions and explorations, it follows that the citizen 
is usually expected to exhibit certain behavioural characteristics according to Banks and 
Clegg (1977, P20) thus: 

 
an appreciation of the nature and laws of social life; a display of 
intelligent and genuine loyalty to high national ideals; a possession of a 
sense of responsibility as a member of social groups; a display of 
loyalty and a sense of obligation to his city, state, nation and to the 
human race; and a possession of the intelligence and the will to 
participate effectively in the promotion of social well-being. 
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It has therefore, become a norm to visualize the good citizen as possessing certain 
desirable attributes including the following, as portrayed by Banks and Clegg(1977) 
p.220) namely: 

 
Looking at things with a democratic slant; belief in decency and 
fairplay, forbearance and respect for others; commitment to an 
acquisition of the customs, traditions and nationalistic ideals of his 
country; belief in the idea of progressive improvement of society; a 
desire to promote the general welfare and be pledged to raise and 
safeguard living standards for all; and a belief in universal education. 
 

 However, Engle (1977) cautions that these attributes and qualities of the good 
citizen clearly raise ethical, moral and philosophical questions which fall well outside 
the scope of any given subject area. 
 
Promoting Citizenship Education  in Nigerian Secondary Schools. 

The Nigerian National Policy on Education stresses that the political 
socialization of individuals should not be a chance affair. It has to be learnt and 
cultivated by way of classroom instructions in citizenship education. Thus, the Policy 
endorses that the philosophy of education in this country should be geared towards 
equipping the individual to cultivate values of effective citizenship and civil 
responsibility. In other words, the philosophy behind all forms of instructions in schools 
is to be measured, not only in terms of their role in producing citizens with skills, 
competencies, moral values and reasoned judgments to effectively live, interact, 
interrelate and contribute positively to economic, social, political and cultural 
developments of the Nigerian society (Okobiah, 1985). The philosophy, therefore, 
regards the production of effective citizens by way of all forms of schooling as the crux 
of all educational programmes in this country. The National Policy on Education has 
rendered a number of the concepts, social skills, aims and objectives which form the 
centre-piece of the values of citizenship education in Nigeria. These include: ‘shared 
responsibility for the common good of the society’, ‘moral and spiritual values in 
interpersonal relations’, a cultivation of social attitude and values such as cooperation, 
participation, interdependence, honesty, open-mindedness, integrity, diligence, 
trustworthiness, and obedience’, ‘acquisition of attitudes favourable to social, physical, 
cultural and economic development’. ‘Other concepts which derives from the 
centerpiece of citizenship education include:’ rationality’, needs and interests’, 
‘interaction’, ‘adaptation’, ‘loyalty’, ‘patriotism’, ‘critical thinking’,’ progress’, and 
‘democracy’. The various forms of thought- process which are represented and involved 
in these concepts and their various associated learning objectives very often constitutes 
differentiated focal points in terms of which the language and most of the subject matter 
of citizenship education are formulated. In the Nigerian educational context, the teacher 
is expected to plan lessons in the social studies in the primary and the junior secondary 
schools to help pupils and students alike acquire citizenship norms and objectives (NPE; 
2004). 
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 It is important to reflect that the foregoing considerations were largely 
instrumental for the introduction and teaching of social studies in all Nigerian secondary 
schools and teacher training colleges. The crux of this educational perspective is geared 
at producing effective citizens and of forging a cohesive society that will support the 
notion of nation building by way of classroom meditation of social studies programmes 
in our schools and colleges. In other words, an acquisition of the tenets of political 
socialization by learners or students in our various school settings should not be a 
chance affair. It has to be learnt and cultivated by way of the relevant educational  
processes established in   classroom instructions in social studies. 
 
Challenges Posed by the Creative Abilities, Potentialities and Behaviours of 
Effective Citizens: Exploring the Social Studies Curriculum for Proffering 
Solutions in  Nigerian Secondary Schools 
 Banks and Clegg (1977) entertained a concern that the critical times in which 
we live demand not only a change but a new orientation regarding our overall handling 
of issues which are centered on citizenship education during teaching - learning 
situations. They further entertained the view that the profound changes taking place in 
the political, social and economic spheres in many parts of the world are already spelling 
a dire need for coping with the challenges and opportunities posed in the whole idea of 
citizenship education. Banks and Clegg (1977, p. 220) have rightfully summarized the 
problem thus: 
 

To perpetuate democratic ideals and a just society, we need citizens who are 
not only acutely aware of the characteristics of a democracy, and committed to 
its ideals, but who are also aware of the inconsistencies associated with human 
ideals and their actual behaviour. Only then will they be able to help close the 
gap between the ideal and the real. Clearly, citizens who are uncritical and 
unreflective will not be able to improve the human condition in any given 
nation. 

 
 Thoughts of this nature, as reflected in the foregoing, have largely been 
responsible for gradually shifting the classroom dispensation of citizenship education 
from the individual arts subjects and the social sciences to broad but integrated groups of 
knowledge spheres as represented in such subject areas as social studies for a better 
handling and effective coping with the challenges and opportunities associated with the 
new subject area (citizenship education). Thus, the dissatisfaction of experts and critics 
with courses in citizenship education in schools and colleges have given rise to a spate 
of curriculum innovation in social studies with the major aim of proffering some kind of 
general education programmes in which instructions are geared towards cutting across 
the disciplines while special efforts are made to show the intimate relationships between 
these fields as concepts from them are brought to bear on societal problems or issues 
raised to the citizen (Okam, 1993). 
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 As a unique area of study, social studies represents one of those modern 
curricular arrangements which capitalizes on the use of methods to sustain the reasons 
for its existence as an important subject area. One of its assets is aimed at assisting 
young  learners perceive the limitations in using single subject disciplines of the social 
sciences in interpreting events as they occur in society. The social studies perspective is 
primarily engaged in describing and explaining human activities and predicaments 
(whether social, cultural, political and economic) as they occur in society. In this 
development, social studies is considered as an interdisciplinary study of a topic, a 
problem, an issue or an aspiration. Thus, Adaralegbe (1980) considers the subject as 
representing a problem-approach discipline through which man, including the citizen, 
learns about problems of survival in his environment. This orientation stipulates that 
social studies should assist each person or citizen acquire the analytical ideas and 
problem-solving tools that are developed by scholars in the various fields, particularly 
the social sciences, for the purpose of examining and solving societal problems.  
 
 Besides, social studies is committed to transmitting and forming the values of 
citizens. Its philosophy is essentially geared to the maintenance and extension of the 
fundamental values of a democratic society with reference to the citizen. This 
orientation, according to Engle (1977), portrays the social studies as an applied field 
which attempts to fuse scientific knowledge with ethical, philosophical, religious and 
social considerations which arise in the process of decision-making as practiced by the 
citizen. The main aim is to improve the processes by which citizens use knowledge from 
the social sciences and other areas of disciplined thought in making decisions 
concerning their individual behaviour and also concerning questions of public policy.  
 
 Since values are so clearly involved in citizenship formation, social studies 
cannot afford to turn its back on the value component of citizenship education. As both 
scientific and ethical considerations are essential for the development of good citizens 
(Engle, 1977), then social studies is, of necessity, concerned with the problem and 
challenges of how the realms of science and morality can be made to complement one 
another. Thus, social studies has to seriously dabble into ethical questions and speculate 
about the future states to which human beings could conceivably aspire in order to 
participate in the reform of society (Fraenkel, 1973; Engle, 1977; Banks and Clegg, 
1977; Tanner and Tanner, 1980). 
 
The Challenges of Social Studies Teachers in Nigerian Schools. 
 If a successful classroom dispensation of social studies education is to be 
measured in terms of the extent it has instilled the norms of citizenship in the minds of 
pupils, students and individuals alike, as Engle (1977) has suggested, then the social 
studies educator must be charged with the responsibility of manipulating the 
environment of these learners in such a way that their likelihood of acquiring certain 
specified behaviour is increased. Authorities such as Engle (1977), Banks and Clegg 
(1977), and Gross et al. (1978) have suggested and underscored the importance of about 
five aspects of an educational environment to which the social studies educator's 
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attention should be focused in an effort to provide an optimum educational setting for 
learners  towards attaining goals established in with the norms of citizenship. The 
components include the following: i). Content areas; ii). Curriculum goals or target 
behaviours; iii). Methodology or procedures to be employed in instructional settings; iv). 
Instructional materials and associated methods for enhancement of progress; v). Nature 
of instructional settings. These component are briefly considered below 
 
a. Content Areas 
 The social studies educator has to accept and propagate the view that modern 
curriculum trends in the context of his subject area has become developed to solve the 
problem created by the traditional subject approach of the social science disciplines. In 
this new dispensation, social studies is aimed at incorporating integratively knowledge 
from the social sciences and inspirations from many other realms of learning. The 
strength of pedagogy in social studies is essentially dictated by the understanding that 
knowledge from any one social science discipline is too limited to enable an individual 
or citizen to fully understand the immense complexity of human behaviour and to make 
reflective decisions on personal and social issues (Banks & Clegg, 1977). Thus, it has 
become a willy-nilly affair that all the social sciences (Geography, Economics, 
Sociology, Anthropology, Political Science, etc.) and other areas of disciplined thought 
including history, philosophy, law, ethics and the arts need to feature in social studies 
programmes because concepts from these disciplines and subject areas constitute the 
curricula bedrock of the subject area. These disciplines largely provide the subject 
matter for dealing with the central issues in citizenship education and which social 
studies, as a discipline, cannot afford to relegate to the background if it is committed to 
the dispensation and propagation of the tenets of this curriculum area. The central issues 
of citizenship education largely hinge on a cultivation of excellent human relations by 
the individual or citizen. 
 
 Thus, because of its interdisciplinary emphases, classroom work in the social 
studies must move towards a new synthesis by bringing component parts of the 
curriculum into some coherent shape so that various kinds of disciplined thought and 
enquiry which bear upon the practical activity of education could be brought to a new 
focus in order that new kinds of understandings be generated (Okam, 1989). The 
innovation arising from this move and arrangement has to de-emphasise the structure of 
the individual social science disciplines, to a very large extent, in favour of attention to 
more urgent issues, problems and life itself The envisaged curriculum has to be 
visualized in terms of activity and experience rather than of knowledge or facts to be 
stored and regurgitated when demanded. 
 
b. Curriculum Goals and Target Behaviours 
 The major objective behind the teaching of social studies in schools is for the 
purpose of establishing strong foundations for an acquisition of citizenship goals 
amongst young pupils and students (Banks & Clegg, 1977). The aim is to improve the 
process by which these learners use knowledge from the social sciences and other areas 
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of disciplined thought in making decisions concerning their individual behaviour and 
concerning questions of societal and public issues and policies. The learning sets and 
structures established in this thought in social studies are meant to assist the learners 
gain awareness and understanding regarding the curriculum content of the subject area 
in relationship to a given educational environment as follows:  (i.) assisting them learn 
about the problem of survival in their community, environment or country;  (ii.) 
involving their minds in the social problems of the day to a sufficient degree; (iii.) 
helping them focus, continually on social and personal problems which they  themselves 
anticipate or can be helped to anticipate. 
 
 The target behaviour expected of individuals as a result of exposure to social 
studies education must centre on an acquisition and display of certain social skills 
including those of human relations reflected as follows: ability to cooperate with other 
learners and individuals on small or large group projects; ability to conttribute 
productively to group tasks and discussions; ability to supply leadership when, and if, 
necessary and appropriately; ability to respond courteously to the questions of others; 
ability to act responsibly; ability to exhibit concern and feeling for people generally; and 
ability to interact with others (Fraenkel, 1973).  Frankel (1973) observes that these skills 
are rarely learnt completely but forever continue to be developed throughout an 
individual's lifetime. 
 
c. Methods and Procedures to be Employed in Instructional Settings 
 This component represents the most important element in the educational 
environment for the social studies educator. It is a complex area of many components, 
the most important of which, includes : (i.) a correct use of instructional methods; and  
(ii.) correct application of requisite evaluation procedures. 
 
 With regard to correct use of instructional methods, the social studies educator 
has to consider that the curriculum content of modem social studies has been developed 
to solve the problem created by the traditional subject approach of the social sciences to 
instructions. He has to be guided by the view that many related subjects such as history, 
economics, geography, sociology, anthropology, political science and psychology 
including the concepts and conceptual frames from these disciplines constitute the 
subject matter for dealing with social issues and problems of man and his environment. 
The effective implementation of the curricular goals and programmes established  this 
new orientation in social studies largely depends on professional educators whose 
expertise does not only spring from their subject matter knowledge or background of the 
social sciences but rather depends on their rational application of methodologies and 
styles of teaching which can contribute significantly in bringing about innovations and 
development established in curriculum integration. In this regard, the educator's task 
mainly hinges on the problem of instituting rational classroom manipulations of the 
content areas or curriculum package of the social studies for the purpose of achieving 
learning objectives which center on the needs of young learners within the larger 
framework of the needs and interests of a given democracy.  
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  The social studies educator must accept his responsibility for involving learners 
in classroom activities if they are to achieve learning and behavioural objectives 
designated as being relevant to an acquisition of citizenship norms. He has to aim at a 
relevant utilisation of a combination of some or all these techniques in teaching - 
learning situations, namely enquiry methods, role playing, problem solving, group 
discussion, project methods, simulation techniques and even  lecture methods. He must 
willingly accept that the application of some of these techniques requires the 
collaborative and cooperative efforts of some of  fellow educators and other experts in 
order to bring about the achievement of desired objectives. This 'team  teaching' 
arrangement is bound to lead to inter-departmental communication amongst  educators 
for the purpose of exchanging information about problems, discussing  appropriate 
materials, correlating test schedules and homework  assignments to ease the demand on 
a student’s time and eliminating strict departmentalization and/on compartmentalization 
of the social sciences in order to produce significant correlation between various subject-
matter areas. A major relevance of 'team - teaching' is that it permits educators not only 
to know each other better but also to become better acquainted with their students since 
they continually share information. It also allows a pooling of ideas, encourages 
constructive professional criticisms, permits educators to specialize in tasks they do best, 
provides more efficient use of an educator's time and gives new educators the 
opportunity to observe experienced ones and to profit from their advice. In all these 
methods and techniques listed above, the social studies educator's function is to 
motivate, plan, manage and control teaching-learning situations to the end of achieving 
learning objectives. 
 
 With reference to correct use of evaluation procedures, the social studies 
educator must be oriented into a compulsory adoption of an adequate, comprehensive 
and systematic scheme for collecting evidence of a student’s progress and growth 
particularly in the affective and psychomotor areas of the subject. The behavioural 
norms and traits associated with these areas constitute the centrepiece of citizenship 
education. Thus Uche (1981) argues that it is proper educative perspective that the 
educator can be sure whether such objectives as 'loyalty to the nation', 'respect for 
persons', 'an exhibition of sympathy for others', 'a demonstration of empathy for the less 
fortunate' have been achieved behaviourally among learners. He endorses that until the 
educator's behavioural objectives are adequately manifested in the learner, social studies 
has not achieved a foremost goal. 
 
 In social studies, some examples of activities and devices which the educator 
cannot afford to dispense with for making assessments or for emerging with judgmental 
acts include the following: an application of questions, whether formal or informal, 
which require much more than mere requisite content responses from the structure of 
their frames; an employment of practical tasks such as pupils' reports (oral or written), 
projects, classroom discussions, debates and dramatization, construction work including 
modeling, displays and exhibitions, and community service which may be so designed 
as to allow the educator infer a pupil's level of understanding through both formal and 
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informal observations; subjection of learners to test questions whose frames and 
structures are dictated essentially by the epistemology and ontology of social studies and 
where answers demanded of learners can be presented in essay, multiple choice tests, 
true - false questions, matching and sentence completion forms. 
 
 It must be added that the multidisciplinary and interdisciplinary dimensions of 
social studies imply that if fruitful and tangible results are to be achieved in terms of an 
attainment of objectives by students, then, an effective and comprehensive evaluation of 
programme objectives will, of necessity, involve the co-operation of all concerned in the 
teaching and learning episode - educators, learners and/or students, parents, curriculum 
developer and government agencies. This process of team evaluation enables a school to 
arrive at a total individual evaluation of each learner. Thus, team members, observing a 
learner under varied educational circumstances, are in a better position than the social 
studies educator alone to make judgments about him. 
 
d. The Use of Instructional Materials and Resources 
 The educator concerned with modern social studies programmes must see the 
need in coming to terms with a better use of instructional materials, resources, 
equipment, facilities and the refinement of instruments and techniques for an 
achievement of better results in the subject area with reference to the needs of his pupils 
and students. There is a host of instructional materials which could be placed at his 
disposal for the general purpose of achieving classroom effectiveness with learners. 
Among the common instructional materials are study prints including disc or tape 
recording and radio; textbooks; graphs; charts and diagrams, overhead projectors; maps; 
models and globes.  
 
 To be effective, all instructional materials require serious planning and 
preparation on the part of the educator. The benefits-derived by learners from any 
instructional aid depend on the ability of the educator to use it appropriately in teaching 
-learning sessions. It is, therefore, essential for the educator to be highly skilled and 
knowledgeable in the techniques and periods for effective use of these materials. If 
learners are to derive maximum benefits from exposure and use of instructional 
materials and resources, the educator must be prepared to display the following 
functions in terms of them, namely: helping them develop readiness for using these 
materials and resources; encouraging appropriate learner participation of these materials 
and resources during classroom work; and assisting them follow up application of these 
materials and resources with appropriate activities. The educator also has to be 
concerned about exploring the productive use of textbooks with reference to his pupils 
and students. He must capitalize on the vital need to help these persons visualize 
textbooks as 'teaching assistants' which can help them achieve important objectives in 
citizenship education thus: (i.) helping them find solutions to problems; (ii.) giving them 
guidance in choosing one or more alternative courses of actions; (iii.) assisting them in 
building new insights and appreciation 
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k. Instructional Settings 
 This has to do with the situation or place in which the unique combination of 
curriculum content, curriculum goals, methods and materials can efficiently and 
effectively be delivered by the social studies educator in the interest of learners. This 
aspect of a learner's educational environment is very vital so long as the educator is 
interested in maximizing the performance of learners. Whatever the setting is like, the 
educator's skill is expected to exert a direct relationship with how learners acquire 
desired skills and/or goals. If the unique mix of curricular content, curricular goals, 
methods, materials and settings constitute the essence of social studies education, then, 
the educator is expected to demonstrate appropriate and proper orchestration of the 
variables in the said educational settings with frequent evaluative checks built into the 
system in order to expect continued and reasonable progress from the pupils and 
students. The educator's competence in handling the variables calls for an acquisition 
and exhibition of skills which are based on appropriate management procedures and 
approaches. In essence, in any given teaching - learning situation, the social studies 
educator must be able to evaluate a student  properly, relevantly and efficiently with due 
consideration that there prevails a host of possible approaches available for dealing with 
the said situation. The crux of the competencies required of the social studies educator 
with reference to a given social setting calls for effective exploitation and management 
of instructional procedures and materials available to him. He has to visualize these 
procedures and materials as a form of cohesive body of knowledge that can be 
effectively applied to a wide range of conditions that can also be manipulated by 
learners to achieve dividends reflected in his goals and objectives. 
 
Conclusion 
 Okam (1989) reflects that curricular programmes which capitalize on social 
science knowledge alone for effective classroom dispensation of citizenship education 
are bound to run into problems. Although the social sciences are concerned with the 
propagation of a large variety of knowledge compendiums which are highly 
indispensable for addressing teaching - learning situations in citizenship education, they 
are not intrinsically committed to the ethical, moral, spiritual and philosophical 
components of this curriculum area. Thus, social science knowledge, by itself, cannot 
constitute the whole of citizenship education. 
 
 Social studies, as a comparatively new and broader curriculum artifact, has 
emerged to fill gaps created in school setting in our bid to use social science knowledge 
for classroom dispensation of citizenship education. Social studies capitalizes on a 
functional use of subject matter from the social sciences and other vast areas of relevant 
and disciplined thought integratively for addressing, coping and solving ethical, 
spiritual, religious, moral and social problems which arise in the process of decision - 
making as practiced by the citizen within a given democratic framework. Apart from the 
total commitment to the need for curriculum integration, the social studies educator must 
be concerned with an adoption of new instructional strategies, new methods and devices 
including the use of material and resources for confronting the challenges posed by 
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citizenship education classroom-wise. It is, therefore, increasingly becoming a norm to 
associate the goal of social studies, rather than the social sciences, with the development 
of good citizens. In this regard, the major concern of social studies educator impinges on 
a rational utilisation of knowledge of a large variety including the social science for 
seriously describing and dabbling in values and engaging in valuation devices and 
procedure for the sole purpose of improving the life of the individual and citizen alike 
and that of the Nigerian society at large. 
 
Recommendations 

 A number of recommendations are made in the task of assisting social studies 
teacher of citizenship education achieve classroom effectiveness in the context of 
Nigeria as a young and thriving democracy. 
 

Firstly, the social studies teacher has to take due account of the greater bulk of 
education that occurs out of the school; he will be talking about the “ citizenship 
education curriculum” rather than simply the “social studies curriculum”; he must 
necessarily endorse greater emphasis on what Obanya (2007) considers as EQDE ( 
Emotional Quotient Development); this is because citizenship education places greater 
emphasis on character formation and development in which displays of values, attitudes, 
broadmindedness and adaptability become more important rather than a demonstration 
of mere knowledge. 

 
Secondly, social studies educators have to commit government education 

establishments about the need to become aware of the vitality for more intensive 
devolution of authority for curriculum development and implementation authorities in 
citizenship educating to local communities and individual schools not only to allow for 
“responsive flexibility with decisions on actual activities based on the needs of our 
societies, but in the context of overall national curriculum goals; this framework implies 
systematic-employment of teachers and local education agencies in curriculum 
development and implementation; the teacher, therefore, has to seek for ways and means 
of eliminating the problem of the prevailing practice of  curriculum overload in our 
various schools’ setting; he has to embark on instituting more radical approaches to 
curriculum integration. 

 
Thirdly, social studies teachers have to portray citizenship education, as a broad-

based knowledge area; these teachers have to recognize and treasure the significance of 
what Obanya (2007) captions “Indigenous knowledge” (IK); he reflects that this content 
area could be harnessed into the social studies curriculum for addressing the Nigerian-
citizenship problems and a variety of other African problems. 

 
Fourthly, in the area of methods, the social studies teacher has  to consider a re-

thinking of capitalizing on a number of assets and ways of turning classrooms into 
“learning spaces”; these designs and avenues could include: more out-of-class activities; 
more students’ exposures to the world of work; creating innovative setting 
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arrangements; and flexible time-tabling.  Obanya (2007) endorses that teachers who 
must be involved in propagating citizenship education have to become more of 
knowledgeable teachers and creative professionals who also can implement a 
revolutionary curriculum such as is involved in citizenship education. 

 
Fifthly, social studies teachers need to display reality and representation designs 

in their curriculum development tasks and devices in citizenship education. In his 
curriculum designing, this teacher has to include more inclusive devices in order to cater 
for interests of wide range of ethnic and cultural diversity that exists in the Nigerian 
society; theses inclusive devices have to be rooted in social problems and the realities of 
ethnic and radical identities including tribal relations. Thus, reality should not be 
distorted and representation should be complete (Loewen, 1995). 

 
Sixthly, in his curriculum evaluation designs, the social studies teacher of 

citizenship education should not be oriented in such a way as to give room to a 
“deification” of examinations. This teacher should seek to make teaching accessible by 
letting the learner determine the pace and tempo of teaching, and by taking steps to 
ensure that all learners eventually love learning and make concerted efforts to achieve 
the goals intrinsic in the citizenship curriculum. It is endorsed here that since the 
curriculum in citizenship education stresses the internalization of values, behaviour and 
skills, the tasks involved in assessing the extent to which learning has taken place should 
take a different form. 

 
The social studies teacher needs to re-explore and expand further avenues and 

covet new approaches and horizon in enlarged and re-invigorated educational designs 
through the exploration and employment of citizenship education perspectives in coping 
with the challenges intrinsic in a modern democratic society such as Nigeria; this teacher 
has to commit citizenship education to the liberation of the capacities of every individual 
for the purpose of advancing the course of individual autonomy, and tailor it to the 
service of the democratic ideal. 
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